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Buxoasum 3 Knto4oBOro NOHATTS iHKMNHO3iT
— PiI3HOMaHITTs, HeobXigHMMK nepeny-
MOBaMM ii B OCBITi € 3MiHa NepPCNeKTMBN
— NPUMUHATY MUCITUTK AediumTammn abo
«ycnilwHicTio». £AK WKona Bignosigae
Ha Pi3HOMaHITTS B CyCnifbCTBI, WO 03-
Ha4yalTb LWKIMbHI  pUTyanu, npakTUKK
Ta PO3BMTOK KYNbTYpPU LUKOMKW Ha LUNSAXY
iHKNHO3i1? TakoX npeacTtaBneHun oauH
3 MNPaKTUYHUX IHCTPYMEHTIB iHKMO3IT
B Wwkonax — lHaekc iHknwo3ii. B gpyrin
YaCTWHI Take PO3YMIHHS IHKMH3iT AK
KOMYHiKaLjii 3acTocoBaHe Ha npwvknagi
ayTMaMmy — LWO Le O3Hayae Ansi ocid
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Annotation: This article presents inclusion para-
digm in theory and school practice and attempts to
exhibit its importance in education, its value as com-
munication and as dynamic process. Based on the key
point of inclusion — diversity — inclusive pedagogy is
aimed to serve a diverse group of pupils. Theoretical
clarification follows the concept of “egalitarian differ-
ence” (Prengel) and ability to accept and to respect dif-
ference. Inclusion in education presuppose a change
of perspective — especially in the ways of “label think-
ing” or “deficit thinking”, in contribution of both teacher
and student to the learning process. One of the main
instruments of inclusion is Index for inclusion (Booth/
Ainscow) — a practical tool widely used in schools,
which contains many questions to each of three di-
mensions (inclusive cultures/structures/practices) in
order to support school development. School develop-
ment in the horizon of culture of recognition (Jaggle)
means to see diversity as a recourse, not as a problem,

* Crarbs toctynuia B pegakimio 02.03.2020; yrBepxxaeHa B nevath 11.04.2020.
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KatepuHa bBY4YKO

3 ayTM3MoM, OfiS SKUX KOMYHiKauis i and school development processes as development
coujanbHa B3aemMofiss € HaunbinbLiow of democracy. Learning communities of pupils are
npobnemoto. MepcnektuBa iHKNO3ii sk also “spiritual communities” (SLC), since learning oc-
KOMYHiKaLjii nokasye Hackinbkm Bax-  curs always “in the presence of the other” (Roebben).
NMBO 3HaTW, po3ymiTu i komyHikyBaTM  As next steps this understanding of inclusion as com-
npo Hawi BigMIHHOCTI, Mpo Te, WO HAac  munication is applied on an example of autism — what

BiApi3HSE. does this means for those, who have the biggest prob-

KnioyoBi cnoBa: (peniriiHa) ocBiTa, lems in communication and social interaction.
iHKM03iA, PI3HOMaHITTA, LWKoMma i pos- Key words: (religious) education, inclusion, diver-
BUTOK LUKOMW, IHOEKC iHKNO3il, ayTuam, sity, school and school development, index for inclu-
ocobu 3 ayTM3MOM. sion, autism, persons with autism.

MapaAMrMa IHKAIO3Ii — TEOPETUYHUM 3PI3

[HKITI03is1 — 1IMpoKe i GaraTopiBHEBE TMOHSITTS, sSIKE BUKOPUCTOBYETHCS B Pi3HUX
HAyKOBHMX Ta CYCIIJIbHUX MUTAHHSIX OCTAHHIX AECATUIITh. “Byab-sika Jorika BCTaHOB-
JIEHHSI BiIMiHHOCTE MiX JIOIbMM 3a TiJIECHOIO O3HAKOlO, CTATTIO, €THIYHO-KYJIBTYP-
HOIO IIPUHAJIEXKHICTIO 200 COlliaIbHO-€KOHOMIYHUM CTaTyCOM 3aKpIIIIOE a00 MPOIYKYE
IUCcKpuMiHaiiio”!, crBepmkye Ieuenb. SIKimo BBaxkaTy IpoOLIECH OMCKPUMiHALIT
«BUKJIIOUEHHSIM», TO IHKJIIO31I0 YaCTO aCOLIIOIOTH i pO3IIISIAAIOTh SIK IMIPOTUICKHUMN 10
Hel Ipolec «BKJIOUYEHHSI», 110 JOCTiBHO O3HAYa€ caMe CJIOBO «iHKJII03is». [elenb 3Bep-
Tae yBary, 110 Taki ctynii sik gender studies, cultural studies, disability studies — To6TO
TeHAEPHI CTYAil, KyJbTYPOJIOTisl, TIpalsi 3 0co0aMU 3 0COOJIMBUMMU MMOTpedaMU — B IepIy
yepry BUHUKJIU Cepel HOPMATHMBHUX Ta OTUCKYPCUBHMX TEOpili sIK HAYKOBUM METO.,
10O KPUTUYHO PO3IVISHYTA BUHUKHEHHS 1 [0 ITPOLIECiB BUKITIOYEHHS?.

VY meparorini 3’IBUBCS HOBUI TEPMiH «iHK/IIO3MBHA II€IArorika» — sKa, sIK HisIKMi
iHIIIMIA TTeJaroriYHUi METONl — BiI3ZHAYAETHCSI TUM, 1110 CIYXUTh diversity-group — rpyri
pi3HOMaHITHUX YU pidHUX yuHiB. Came diversity — pi3HOMaHiTTsI, pO3MaiTTsl — 1151 KATero-
pis € KIIIOYOBOIO /151 iHKITI031i. OCHOBHUM JXKepeJoM HiMEeLbKOI TOCTiTHUII AHHEA0PU
Ipenrens Ta ii “Ilenaroriku pizHomanitts” (1993, 1999, 2006) cTano BYSHHS COLialb-
Horo (dinocoda Akcens [oHeTa mpo KOHLEMNIi0 BU3HaHHsI/recognition (Honneth 1994).
Bona moscHroe kareropii “pisuicts” (Gleichheit) i “Bigminnicts” (Differenz)?, axi €
HEBiIIiJIbHI OHA BiJ OMHOI, i 3HAXOOSIThCS Ha OCHOBI piBHUX IIpaB. HaroynomeHnHs Ha
OJHAKOBOCTiI MPU3BOAUTH 1O HOpMali3allil i HeIeMOKPaTUYHOIO 3PiBHEHHSI, a HAroJio-
LIICHHST Ha BiAMiHHOCTI — JO0 HEAEMOKpaTUYHOI iepapxii.

1o e o3Havae mis mkoau? IlepeHocssur Ha IIKOJTY 1€ O3HAYaE, 1110 HaroJoIyouun
Ha BiIMiHHOCTI, 1 BUKJIFOYalO0 KOTOCh, @ HArOJIOLIYIOUM HAa OJHAKOBOCTI — HOPMaJIi3ylio.
Posnymyroun Ham MM, BOHa pO3BMHYIA NpuHOMN “egalitarian difference” — erasi-

! Mechthild Hetzel, ‘Uber Beschreibung und Klassifikation hinaus: Zum Verhéltnis von Theorie und Praxis
in empirischer Inklusionsforschung), Zeitschrift fiir Inklusion, no.1 (2013), https://www.inklusion-online.net/
index.php/inklusion-online/article/view/24.

2 Cf. Ibid.

* Annedore Prengel, Pidagogik der Vielfalt: Verschiedenheit und Gleichberechtigung in interkultureller, feminis-
tischer und integrativer Pidagogik (Wiesbaden: Springer VS, 2006), 33-35.

* Annedore Prengel, Pidagogik der Vielfalt, 42-47, 55-58.
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LLIKOAQ, PEAIrisl, ayTHU3M — MUCAMTU IHKAIO3iIO 3CEEAMHM

TapHa a00 piBHONIpaBHA BiIMIHHICTb, SIKMU O3HA4Ya€, 10 “piBHICTH” i “BiAMIHHICTH”
B3a€EMHO OOYMOBJIEHI i HEPO3IILHO HajlexkaTh ofHe ofHOMY. [IpeHreb roBOpUTh PO
Te, 1110 MiXk HUMU Mae OyTyu HoBa (hopMa iCHYBaHHSI — PiBHOIPaBHiICTh Ta cBoOOAA Pi3-
HOCTI. 3TiIHO 3 UM PiBHICTb BUSIBISETHCS Yepe3 BU3HAHHS TOTrO, 1110 MU BCi BiAMiHHI
(abo pi3Hi). BusHaHHS pi3HOCTI Y1 TO BiAIMiHHOCTI BilOYyBa€ThCs SIK 3ralyBajiocs BUIIE,
Ha OCHOBI PiBHUX ITpaB.

Ha naykoBux ceminapax yHiBepcuteTiB bpHo Ta Bigxs Ha temy «Illkoa — Miciie ria-
HOCTI JIIOAMHMW»® aBCTPiAChbKMIA 6Oroc/ioB Ta negaror Maprin €rrjie 4acTo MmiaKpecIio-
BaB, 1110 Bi3i€I0 € HE CYCHIJIBCTBO 03 KOHMJIIKTIB, a CYCIIJIbCTBO, IK€ BMIi€ TTOBOIUTHUCS
3 KoHiKTaMu. MaeTbcst He Mpo 30aTHICTh 0 IUTIOPATi3MY, a 3IAaTHICTh 4O BiIMiH-
HOCTi — cIipuiiMaTH i MoBakaTW BiIMiHHICTbh Ha OCHOBI BiIMOBiZHUX MpakTuK. Haaro
4acTo MM YYEMO — MU BCi piBHi, a Te, 1110 HAC BiIpi3HsIE — 1I¢ Hallla IIpUBaTHA CIIpaBa.
AJte XT0O TIpUBaTU3yE COOI BIAMiHHICTh, IIPUBATU3YE TaKOXK i HACIIAKM AUCKPUMIiHALIII.
Tu mMoxen MpUBaTHO POOUTH cOOi IO X0oUell i OyTU SKUM coOi XOodell, SIKIIO TH He
3aBaxkaell iHMM. [IpoTe 1ie HenmpaBWIbHO, OCKiJIbKM B TAKOMY BUITIQJIKy, HallpuKia,
HepiBHONPABHICTh Y BUILIATI 3apIliaT KiHKaM 1 4oJIoBiKaM Mayia OM pO3B’s3yBaTHCS
npuBaTHO. M1 KaxkeMo peJliris — ImpuBaTHa cIipaBa, 3HAUYUTh SIKIIO KOI'OCh TUCKPHUMi-
HYIOTb Yepe3 MOro peiriio 4u Bipy — 1ie TeX Moro IpuBaTtHa capana. Lle mpuunHa Toro,
YOMY MU MA€EMO TOBOPUTH IIPO BiIMIHHOCTI, TOBOPUTH IIPO Te, 1110 Hac BigpizHse. [TpeH-
rejib Ha3uBae il “IeMOKpaTUYHA BiIMiHHICTL®,

[HKAIO3I9 Ta OCBiTa’

V mera-nocnimkenHi Tatri «Visible Learning»® (2008) Ha ocHOBi 6aratbox iHIINX
JIOCJIiI>KeHb Oy/Iu 3BelleHi JaHi Ta ineHTugiKoBaHi (pakTopu 1OOPOro ypoKy, Ta Hacam-
nepes JA0CTiKeHHSI MoKa3alio, 1110 HalBaXJIUBILIUM (PAKTOPOM € 3JaTHICTh YUHIB J0
CaMOOIIiHKU Ta JYXOBHUI PO3BUTOK.

YueHulst 3 cuHaIpOMOM Acrieprepa AiIUThCs: «HuM Kpallle MeHi BIaeThcsl pediek-
CyBaTH HaJl CBOIMU CUJILHUMU Ta CIA0OKMMU CTOPOHAMU, TUM CBiIOMillIe s CTaBIIOCh A0
HaB4aHHs»’. TOOTO Te, SIK yU4eHb UM YUYEHUIST MOXYTh caMi cebe OL[iHUTH, Oe3mocepe-
HbO BIUIMBAE Ha YCITIIIHICTh iXHOTO HaBYAHHSI, HE TIJIBKU T€, SIK IX OLIiHIOIOTh BUMTEJII.
3rigHo 3 gocimKkeHHsIM [aTTi KaTeropist caMOOLIiHIOBaHHS 3aiiMa€ TepIie Micle.

* Hayxkosi ceminapn Ha temy «Illkoma — Mmicue rigHocTi mopuam» Bifg6ysamucs y 2016-2018 p.p. B pamkax
cIiIbHOTO IpoeKTy YHiBepcuteTy Macapuka, bpHo, BifeHcbkoro yHiBepcuteTy Ta ITefaroriaHoro KomemKy
Bigenn/Kpemc.

¢ Prengel, Pidagogik der Vielfalt, 184.

7 HacTHHM HACTYITHUX PO3ZiMiB cTarTi (,,]HK/MI0314 Ta 0cBiTa®, ,IHAEKC iHK/TI03ii, ,,Pa30M Ta OKpeMo — 3 ay Tu3-
MoM Ta 6e3 ayTusmy*) Oy omy6/rikoBaHi HiMeIbKOI MOBOIO B 36ipHuKy: Kateryna Buchko, ‘Ausschliellich
gemeinsam, schlieSlich allein: das Inklusionsverstindnis am Schnittpunkt zwischen (spezieller) Padagogik
und Religionspadagogik, in Inklusion in/durch Bildung, Religionspddagogische Zuginge. ed. Andrea
Lehner-Hartmann, Thomas Krobath, Karin Peter and Martin Jiggle, Wiener Forum fiir Theologie und
Religionswissenschaft 15, (Vienna University Press by V&R unipress, 2018), 137-152.

¢ Hattie Studie, Project http://visible-learning.org/de/.

? André Frank Zimpel, ‘Inklusion mit Riickzugsmoglichkeiten — Schwierigkeiten und Chancen schulischer
Inklusion bei Autismus, Autismus. Das besondere Thema - Schulische Inklusion, no. 76 (October 2013): 7.
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KatepuHa bBY4YKO

CaMoolliHIOBaHHS, camopedJiekcisl Ta JyXOBHUI PO3BUTOK HajexaTb 10 MUTaHb
ocBiTu moauuu. llimmo ocBith B octaHHboMy nokymeHTi FOHECKO € «3MiHuTH
SKUTTSI JIIOJIE Yepe3 OCBiTY, BUBHAIOUH 11 BaXJIMBY POJIb SIK OJJHOTO 3 HAUOUIBIINX ABU-
I'YHIiB pO3BUTKY»'?. [HKJIIO3UBHOIO, CITPaBETMBOIO, BUCOKOSIKICHOIO — TaKOI ITOBUHHA
OyTH OCBiTa, a TaKOX TPUBATU BIPOAOBXK BCHOIO XKUTTS i OyTU JOCTYIIHOIO JJIsSI BCiX.
B ykpaincbkomy nepekiami 1s yetBeprta Lijib «OcBita» cepen ycix Llineit Cranoro Po3-
BUTKY (ix 11e Ha3uBaroTh [1o0anbHi Llis1i) Ha3uBa€e OCBITY «BCEOXOTLIIOIOUOI0» 10 aHTTil-
cbKoro ciioBa «inclusive». Llini yxBaneHi Ha niepion 10 2030 poKy i HapaxoBYIOTb BChOTO
17 omWHUIIB, SKUM BilMOBinaoTh 169 3aB1aHb.

JlyXOBHUI PO3BUTOK SIK i camopedIeKcisl € YaCTMHOIO 3arajibHOI 1 peJIiriiiHoi OCBITH
JoauHu. PenirifiHa ocBiTa B €BpoITi 3HaXOAUTHCS B KOHTEKCTI peJIiriiiHO TUIIOpaIbHOT'O
CYCITIJILCTBA, sIKe MO3HadeHe pisHoMaHiTTaM''. PesiriiiHa ocBiTa cTaBUTH HacamIiepes
nuTtaHHs 1po bora. Ypok pedirii, mo npukiany, B ABCTpii Mae KoH(peciliHy i/abo pei-
rifiHy NPUHAJIEXXHICTh i CTABUTH B LIEHTP TiIHICTh JIIOAUHU SIK boxkoro TBOpiHHS, a pelti-
rifiHy OCBITY SIK HEOOXiJHYy YaCTUHY 3arajbHOi OCBITH, a TAKOX, OCOOJIMBO B €BPOITi, SIK
MepeIyMOBY IS 3araJIbHUX ITPOLIECiB TOPO3yMiHHS 2,

MepeAyMOBM Ta IHCTOYMEHTU IHKAIO3II

B:xxe sragane mocmimkeHHs [aTTi TaKoX pO3BMHYJIO MOJEIb BUANMOTO HaBYaHHs'’:
3 BaXXJIMBUM BHCHOBKOM — III0 € HEOOXiTHOIO MepeAyMOBOIO iHKIIO3ii, a caMe — 3MiHa
MEPCIEKTUBU — IIIOOW BUMTEITI TMBUIMCS OUYMMa CBOIX YUHIB, a y4Hi 0a4niv ce0e CBOIMU
puntenamu'®. 1o x o3Hayae iHKIII03is y CYCITIIBCTBI Ta B OCBITI?

Iloctyn y HampsMi iHKIIO3ii — 1€ He JIMIIe iHCTPYMEHTaJbHO-TEXHIYHi YU
OpraHizauiiiHO-yIpaBIiHChKI 3MiHU, ajie HOBa (iocodisl Ta CBITOINISIAHI OPIEHTUPU
CydacHOI OCBiTM, — $K mimkpecmioe Mapis IBen, i mi3Hime momae, IO iHKIIIO3is

B OCBITi — MipHJIO iHKITIO3i1 B CYCITIJTLCTBI, OMWH 3 TyMaHiTApHUX HAIIPSIMiB PO3BUTKY. "

OCKiJIbKM CYCITIJIBCTBO B OWUIBIIOCTI HE € HEMOpyLIHOW (opMolo, a onepaTuB-
HUMM IIPOCTOPOM'®, iHKITIO3i10 MOXHA 3pO3YMITH SIK KOMYHIKaLil0: «BUX0AsI4M 3 1bOTO
IHKJTI03i4 i (MpOTUJIeXKHA 1i4) eKCKITI03is1 a00 BUKIIOUEHHS B OyIb-IKOMY pa3i He € (ITpo-
CTOPOBMMM) CTaHAMU, a O3HAKOIO KOMYHiKalii»'’.

12 Osvita 2030, 4th goal in Sustainable Development Goals, gus. UN in Ukraine http://www.un.org.ua/ua/
tsili-rozvytku-tysiacholittia/tsili-staloho-rozvytku.

" Martin Jaggle, Aufgabe des Religionsunterrichts heute in Europa (Universitit Wien 2005) www.siesc.eu/
de/2005/sbg2005/jaeggle.doc., 4.

12 Cf. Jaggle, Aufgabe des Religionsunterrichts heute in Europa, 7.

1 Hattie Studie, Project Visible Learning http://visible-learning.org/de/.

!4 Cf. Zimpel, ‘Inklusion mit Riickzugsmoglichkeiten — Schwierigkeiten und Chancen schulischer Inklusion
bei Autismus, 9.

1> Marija Shved, Osnovy inkluzyvnoji osvity (Lviv: Vyd-vo Ukrajinskyi Katolytskyi Universytet, 2015), 6, 13.

'¢ Ulf Liedke and Harald Wagner, ‘Inklusionen: Sozialwissenschaftliche Grundlagen fiir eine Praxistheorie
der Teilhabe und Vielfalt, in Inklusion. Lehr- und Arbeitsbuch fiir professionelles Handeln in Kirche und Gesell-
schaft, ed. Ulf Liedke, Harald Wagner et.al. (Verlag W. Kohlhammer, 2016), 28.

' Liedke and Wagner, ‘Inklusionen: Sozialwissenschaftliche Grundlagen fiir eine Praxistheorie der Teilhabe
und Vielfalt, 28.
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LLIKOAQ, PEAIrisl, ayTHU3M — MUCAMTU IHKAIO3iIO 3CEEAMHM

IH1I0I0 TIEpeayMOBOIO Il iHKIIIO3il € 3MiHA MMCJIEHHSI — HOETHCS IIPO T€ IIOOM
MIPUITMHATY MUCJIEHHS Ae(ilToM a00 MpUKJICIOBAaHHIM HAKJICOK. 3TiIHO 3 TPUHIIM-
IIOM ,KO-eJyKallii‘ B HaBYaHHi ,,Ma€ PoJIb T€, IO i BUNTEIIb i yUeHb pOOJISATH Ta BHOCSITh
0 HaByajbHOro mpoiecy”'®. CrocidO MHUCIEHHS AediluTaMy MiACUIECHUNA MEBHUMU
JIeTePMiHICTUMHUMM YSIBJIEHHSIMM TIPO 3AaTHICTh Ta MOTEHIIial, SKUMU IMPOCSKHYTA BCS
cucreMa ocBiTu'.

[HAEKC IHKAIO3IT

OfHuUM 3 BiZoMUX i eeKTUBHUX iHCTpYMEHTIB iHKI03i1 € IHaeke IHkimo3ii?, pos-
pob6aenuii byrom ta Aiinckoy 1ie 3 2000 p. Bin 0yB BurnpoOyBaHuii y mkonax Bemukoi
bpuraHii, moTiM 3MiHeHUIi i JOTTOBHEHMIA. [HIEKC BUKOPUCTOBYE MOHSTTS iHKITIO3id,
Maloyu I MM TEPMIHOM Ha yBa3i “HaBYaHHS i BUXOBaHHs ycix mitein”?!. B iHkm03i1
MaeTbes mpo Te, MOoO0M IS BCiX YUHIB 3MEHIIUTH OO0 MiHIMyMy yci 0ap’epu B OCBITI Ta
BUXOBaHHI.?
Ta B mepiry 4epry lie iHCTPYMEHT IJIsI TOTO, IIOOU CIIPHUSITU TIpoliecaM iHKITIO3il.
“CepueM” iHAEKCY € KOHKpeTHI 3armuTanHs.”* CaM iHIeKC Ma€ TpUBUMIpHI paMKu abo
TP OCHOBHI PO3IIH:
A. TBoOpUTH iHKJTIO3UBHY KYJIBTYPY (CIOAM HajieXKaTh MATAHHS PO CHiJILHOTY Ta MPO
LIIHHOCTI)

b. OpraHizyBaTu iHKJIIO3UBHY CTPYKTYpy (MUTaHHS PO IIKOJY [Js1 BCiX, MpPO
Pi3HOMAHITTSI)

B. Po3BuBatH iHKIIIO3MBHI NpakTUKU (IMMTAHHSI PO PEeCypcH, IIPO OpraHizalliio
HaBYaHHS ),

OTOX, 00 KOXHOTO 3 TPbOX PO3IiliB IHIEKC MiCTUTH BiAMOBiIHI IM iHAUKATOPHU,
KOXKEH 3 TKIX Ma€ OibIle necdaTh a00 OibIne 3anmnTadb. Llx 3ammTanp 3arajioM KiJibKa
COTEHb i BOHU MOXYTh OYTH JOIOBHEHI BUUTEASIMM UM iHIIMMU TpaliBHUKAMU IIKOJIN
YU iHCTUTYLIi1, sIKa Mpalllo€ 3 iHIEKCOM.

Ile nmyxe neranpHMII aHai3 MOXIMBHUX Oap’epiB iHKIIIO3il Ta LIILIXiB, 1100 IX
MiHimanizyBaTtu. MeTa-aHani3 mociimkeHb goH ne Ipad, Ban [oBe Ta [aBemaHH 1po
MIiXHApOIHUIA TOCBiA iHTerpalii Ta iHKI03ii> mpoBeneHi npotsrom 1970-2010 pokis,
MMATBEPIXYIOTh: AYXOBHUI PO3BUTOK 3aJ€XKUTh Bil KYJIBTYpM HaBYaHHS, COILliajbHa
B3a€EMOJIisl B iHKJIIO3BUBHUX KJjlacaX MOTpeOye UyTJIMBOI MelaroriyHoi opraHisailii, Tak

18 Susan Hart, Mary Jane Drummond, Donald McIntyre, ‘Learning without limits. Constructing a pedago-
gy free from determinist beliefs about ability; in The SAGE handbook of special education, ed. Florian Lani
(London: SAGE Publications 2007), 506.

¥ Cf, Hart, Drummond, McIntyre, 502-512.

* Tony Booth and Mel Ainscow, Index for Inclusion. Developing learning and participation in schools, (Bristol
CSIE 2000, 2002), here from adopted german version: Ines Boban and Andreas Hinz, Index fiir Inklusion
(Verlag Martin Luther Halle Universitit Wittemberg, 2003).

! Boban and Hinz, Index fiir Inklusion, 8.
2 Boban and Hinz, Index fiir Inklusion, 11.

# Jo Jerg, ‘Der Index fiir Inklusion als Instrument zur Gestaltung von Inklusionsprozessen, in Inklusion. Lehr-
und Arbeitsbuch fiir professionelles Handeln in Kirche und Gesellschaft, ed. Ulf Liedke, Harald Wagner et.al.
(Verlag W.Kohlhammer 2016), 170.

2 Boban and Hinz, Index fiir Inklusion, 15-16.
» Down Syndrom Education International, https://www.dseinternational.org/en-us/education21/6/.
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caMo SIK Yy >KUTTi BaXXJIMBO MPUKAMATH i JaBaTU JOMOMOTY, Y HaBYaHHiI BaXKJIMBO «MaTU
JTOCBII OYTH MOTPIOHUM JIJIST IHIITAX»2,

BaxuiuBo MiIKpecauT, 1110 iHKII03is CTOCYEThCS YCiX YUHIB, SIKi CTOSITh ITiJl 3arpo-
3010 MPOLIECiB BUKJIIOUEHHS, HE TiJIbKA TUX, KOI'O Ha3MBalOTh «3 OCOOJMBUMU MOTpe-
O6amu». Axpas Tomy, 1o [Hiwmii (IH1a) € iHaKIMMK, HaM MOTpiOHA KoMyHikallist. Takum
YUHOM iHKJTIO3isl HE € METOI0, a € mpoliecoM. BoHa He IMo3Hava€ neBHe Miclle YU CTaHU i
00CTaBUHM, a MPOIIECU KOMYHiKaIii>.

[IInsx po3BUTKY IIKOJM B IMPOIECi iHKIIO3il ine 4epe3 MpaKTUKYBaHHS KYJIbTYpHU
BU3HaHHS?, PO3BUTOK IIKOJIM B FOPU30OHTI KYJbTYpU BU3HAHHS O3HAYya€ CIpUMaTH
PI3HOMAHITTS SIK pecypc, a MPOLIECH PO3BUTKY IIKOJIM SIK PO3BUTOK I€MOKpPATil.?

PO3BUHYTH CTPYKTYpHU i NMPaKTUKKU BU3HAHHSI O3HAYa€ JaBaTW BiAMOBili Ha 3amu-
TaHHS: SIK (Y gKiii popMmi) i UM € AiTM aKTUBHUMM ydyacHMKaMU IIKoJu? ToMy 1110 1ie
poOuTh ix cyd’ekTamMu, a He mpocTo agpecaramu. Lle o3Hayae maBaTu iM IXHE MpaBoO Ha
y4acThb.

IMpenrens Ta [aiiHIIEb TOBOPSTH TAKOX PO BaXKJIMBICTH IIKIIBHUX PUTYaTiB®.
€ putyasu, siKi CIIpUSIIOTh HACUJUTIO, a € SIKi 3MEHIIYIOTh HACUJISI — PUTYaIu BU3HAHHS
i puTyann yrokopeHHs (Taki, sIK BUATH 10 TOLIKM, BUKJIUK O CITHCKY Ta iH.). MeTbest
TaKOX IIpO Taki CUTyallil, KOJU YyYeHb MYCUTh “OyTM BUCTaBJICHUM  — HaBIiTb y Ips-
MOMY 3Ha4eHHI IIbOTO CJI0Ba, (DiI3MYHO — OLJIsI JOLIKM Y1 Y CITOPT3aJi ITiJ Yac BIIpaBU —
4yacrTo 1ie Miclie, e yYeHb HaliMeHIIIe TTPOIEMOHCTPYE CBO1 3HAHHSI UM BMiHHS. AK Jitoau,
MU IpUB’SI3aHi 10 pe3yabraTty — i 1le MM Ha3UBAEMO “YCITiXoM”, SIKMiA TA€ThCS BaXKKOIO
npatero Ta 3yCUJUISIMU, a HaBUYaHHS He 3aBXIM MPUHOCUTD 3a0BOJIEHHS. Y1 MOXXHa
3HaiTH (hOPpMU BU3HAHHS, SIKi HE MOB’sI3aHi 3 pe3yabTaTUBHICTIO? YU OTPUMYIOTH yUHi
Ta IiTH SIKich (hOPMU BU3HAHHS Ta LiHYBaHHS 0 TOTO, IK OTPUMAIOTh OLIIHKY?3!

BimMiHHICTB 3aBXIU € YMMOCH LIIHHAM, YMMOCh paHMMUM. bebrilicbkuii 60rocion
bepT PyGeH roBopuTh MO CITUTBHOTU HAaBYAHHS YUHIB SIK «TyXOBHi CIITBHOTH», @ TAKOX
PO BaXJIMBICTh HaBYaHHS “y MPUCYTHOCTI iHIIOro”*. lle He 0OMEXYETHCS YPOKOM
peJiirii — a KyJbTyporo LIKOJIM — HAIPUKJIIAZ, SIK i SIKi CBsiTa CBSTKYe 1Koaa? Yu nikosa

20 Zimpel, ‘Inklusion mit Riickzugsmaéglichkeiten — Schwierigkeiten und Chancen schulischer Inklusion bei
Autismus, 9.

7 Ulf Liedke, ‘,Offen fiir alle® Grundlagen und Arbeitsformen inklusiver Praxis in Kirchengemeinden’ in
Inklusion. Lehr- und Arbeitsbuch fiir professionelles Handeln in Kirche und Gesellschaft, ed. Ulf Liedke, Harald
Wagner et.al. (Verlag W. Kohlhammer, 2016), 190.

8 Martin Jaggle, Thomas Krobath, Helena Stockinger and Robert Schelander, Kultur der Anerkennung: Wiirde
- Gerechtigkeit — Partizipation fiir Schulkultur, Schulentwicklung und Religion (Baltmannsweiler, Schneider
Hohengehren 2013).

¥ Martin Jaggle, Thomas Krobath, ‘Schulentwicklung fiir eine Kultur der Anerkennung. padagogische, orga-
nisationsethische und religionspadagogische Akzente) in lebens.werte.schule. Religiose Dimensionen in Schul-
kultur und Schulentwicklung, ed. Martin Jaggle, Thomas Krobath et.al. (Wien: LIT Verlag 2009), 23-60.

% Cf. Annedore Prengel, Friederike Heinzel, ‘Anerkennungs- und Missachtungsrituale in schulischen Ge-
schlechterverhéltnissen, in ZfE Zeitschrift fiir Erziehungswissenschaft 7, Beiheft 2: Innovation und Ritual, ed.
Christof Wulf and Zirfas Jorg (Leverkusen 2004), 115-128.

31 Cf. Martin Jaggle, Thomas Krobath, ‘Schulentwicklung fiir eine Kultur der Anerkennung. piadagogische,
organisationsethische und religionspadagogische Akzente, in lebens.werte.schule. Religiése Dimensionen in
Schulkultur und Schulentwicklung, ed. Martin Jaggle, Thomas Krobath et.al. (Wien: LIT Verlag 2009), 27.

2 Bert Roebben, ‘Einander in Fremdheit begleiten. Méglichkeiten und Grenzen einer Spiritual Learning
Community, in Anerkennung in religiésen Bildungsprozessen: interdisziplinire Perspektiven. Diskursschrift fiir
Martin Jaggle (Gottingen, Vienna UnivPress by V&R Unipress, 2013), 152.
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€ TUIBKM MiclieM KOHKYpeHIIil i 3MaranHs? SIK 1IKoJIa MOBOAUTLCS 3 PI3HOMAHITHICTIO?
IIlo poOuTh, KOJU XTOCH 31 LIKOJU MOMUPAE YU CYMYE, XBOPUI UM cAabKuii? Axkum
Oy/le cycmiibCTBO, siKe 0a3yeThcsl Ha KOHKYpeHIii? Benuki KyabTypHi HOCSATHEHHS
3MIMCHWINCS HE SK Pe3yJibTaT KOHKYPEHIIii, a K Pe3yJbTaT CIUJIbHOI Tpalli, a TAKOX
KoMaHM oci0. I1i Ta iHIIi MUTaHHS CTaBUTh Meped cO00I0 eKyMeHIUHa iHilliaThBa KUTTSI.
uinHocTi.mkoma (lebens.werte.schule)®®, gka posmnouanacs 3i cniBmpaii BimeHcbkoro
yHiBepcutety (Pakynbretn Katommupbkoro ta I[IpoTecTaHTCHKOro ©OOTOCIOB’sS) Ta
IMenaroriunoro koseaxky Binenb/Kpemc, a Takox 3 LMKy ceMiHapiB «Teopist Ta mpak-
TMKa PO3BUTKY IIIKOJIM i peJIirish» IJIs MeAaroriB pi3HUX CTeliaTbHOCTEM.

Pa30oM i OKPEMO — 3 ayTH3MOM Ta 6€3 ayT13My

AxTyanbHa (paxoBa AUCKYCis OO0 BKIIIOUYeHHS aiteit Ta monomni 3 PCA cdokycoBaHa,
0e3 orIsiay Ha AebaTu Mo iHKIII03i10, B OIBIIOCTI HA CTBOPEHHS BiAMOBIIHUX YMOB JJISI
TOTO, II00M YMOXJIMBUTH 1M BiABiZyBaHHS KON,

3apa3 MoIM 3aBHAHHSIM OyAe He MPOIOHYBAaTU AMIAKTUYHI METOOW YM YMOBU [IJIsI
HaBUYaHHS B IIKOJIi, a BUCJIOBUTH TeBHY pedJIeKCilo 3 BHYTPIIIHBOI TtepcriekTuBu. Lo
O3Hayae colliaJibHa B3a€EMO/Iis 3 MOy IHKII03i1 SIK KoOMyHiKallii? JIJist TUX, y KOro 1ie €
HaoinbIIo0 TIpobaeMoio? Crpolyro IpeacTaBUT BaM pi3HUIIO Y1 BiZMIHHICTD HEM-
POHETUTIOBUX OCi0 — 0Ci0 3 ayTU3MOM.

s Toro, IO 3pO3yMIiTU 1Ie, CHOYaTKy TpeOda 3HATM IO TaKe ayTU3M. 3TigHO
3 kinacugikamiero JCII-5 (2013) (diarHOCTUYHMUII Ta CTAaTUCTUYHUU ITiAPYYHUK
MCUXiYHUX 3aXBOPIOBaHb) ayTU3M O3HAYAE:

1) po3naau y cepi coliaabHOI KOMYHIKallii Ta B3a€MOIi1

2) oOMexeHa ITOBTOPIOBAHA MTOBEAiHKA, 3alliKaBJIEHHS Ta AKTUBHICTD. >

Binoma yBara jgo merajieit, goOpe mam’siTh, Ta iHIIi SIKOCTi € CHMJIBHOIO CTOPOHOIO
JIiTeil 3 ayTU3MOM, SIKY BOHM COOI BUPOOJISIOTBCS SIK 3aXMCT IIPOTU XaoCy CBOTO OTO-
YEHHS (KW BUAAETHCS Xa0COM Uepe3 CIIPUMHSTTS).

BiAHOCUHM | CAMOTHICTb

Ha maHuii yac € Majo JOCJIiIKeHb, SIKi 3aiiMalOThCsI KOHKPETHO TUM, SIK IiTH 3 ayTU3-
MOM CIIPaBJISIOTHCH 3 B3AEMOJICIO Ta COLiaJIbHUMU BMIHHSAMM Y LIKIIBHOMY ITOOYTI.
Bigomo, 1110 TopylleHHsT KOMYHIKallii B AiTeil 3 ayTM3MOM 1i€ He € IIPOCTO 3BUYAiiHI
MOBHI ITOPYILIEHHSI, ajie HACTLIbKM TIMOOKI po3/Iaau, 110 BOHU He JO3BOJISIIOTH iM OyIy-
BaTU YCBIZOMJICHHSI CBOEI iIEHTUYHOCTI, BiTHOIIEHHS O CBOIX €MOIIiil i TUM CaMUM JI0
eMOLIi iHIMX Jroxeit’.

* Ecumenical initiative https://lebenswerteschule.univie.ac.at/.

 Andreas Eckert, ‘Gelingende schulische Forderung. Zwischen Inklusion und Separation, in Autismus in
Forschung und Gesellschaft, ed. Autismus Deutschland e. V. Bundesverband zur Férderung von Menschen mit
Autismus (Karslruhe, von Loeper Literaturverlag 2014), 180.

* Inge Kamp-Becker and Sven Bolte, Autismus (Miinchen: UTB, 2014), 30-31.

% Karolin Gruber, ‘Autismus’, in Handbuch Inklusion und Sonderpddagogik, ed. Ingeborg Hedderich et.al.
(Bad Heilbrunn: Verlag Julius Klinkhardt, 2016), 256.

7 Michel Noterdaeme, ‘Wie frith lasst sich Autismus wirklich erkennen und diagnostizieren?” in Autismus in
Forschung und Gesellschaft, ed. Autismus Deutschland e.V. Bundesverband zur Férderung von Menschen mit
Autismus (Karlsruhe: von Loeper Literaturverlag 2014), 34.
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Ywu ne o3Havae, 110 OiTH 3 ayTU3MOM OYILIIMTO HE MOXYTbh 30yayBaTHA BiZHOIIEHHS 3
camMuMu co6oro Ta iHMMuK? baraTo TeparneBTiB HArOJOIIYIOTh Ha “BeJIMKil Ta ITMOOoKii”
CaMOTHOCTI 0ci0 3 ayTu3amoM. Te, 5K BOHU ceOe MOBOASATh, MOXHA PO3MISIIATH SIK i3
30BHIIIHBOI, TaK i 3 BHYTPIlIHBOT MEPCIIEKTUBU.

K cBigyaTh caMmi ocoOM 3 ayTM3MOM, ayTU3M “He O3HAYa€ BilICYTHICTb OakaHH:
couiaapHOro KoHTakTy”*®, HeBposoriuni JOCHIIKEHHS TOKa3yloTh, IO ayTU3M
MOB’SI3aHUI 3 CTAHOM HEHPOHIB B OpraHi3Mi: IXHili MO30K MOXE HE CIpuiiMaTtu ado
He PO3YMiTH 4YOTroCh, TOMY 11O “O0JIMYYsI, KECTU, MiMiKy, TOJOC BOHM CIIpUIMalOTh
HACTUTBKY JeTaJbHO, IO TaK OM MOBUTH, 32 OKpEMHMU JepeBaMM He OadaTh Jricy”*,
TOOTO He MOXYTh CKJIACTH LiJicHOI KapTuHU. Lle mpu3BoaAUTH OO TOrO, 10 COLiaJbHi
KOHTaKTH MEPEBAHTAXYIOTh 0Ci0 3 ayTH3MOM i JIsIKaloTh ix. IIpoTe 11e He poOuUTh AiTeit
3 ayTU3MOM HEe3AaTHUMMU 10 KOHTAKTy, He3MaTHMMU 0 HaBUYaHHsS, a00 TAKMMU 110 HE
XOUyTb HaBYATHUCSI.

Te, yoro My NPUPOIHBO BUMMOCS Uepe3 iMiTallito, BOHU MTOBLIBHO i BaXKKO 10CSTalOTh
KpeaTMBHUMMU BIIpaBaMM: i TOMY BOHU pOOJISTh TaKi MIPUPOJIHI VIS HAC pedi TPOXU HiOn
wrydHo. OIuH XJI0Ielb 3 ayTU3MOM, KM rpaB Ha OapabaHi, Ka3aB, 110 BiH OOsIBCS
panToBUX yaapiB 0apabaHy, ajie KoJu caM I'paB Ha OapabaHi, 11e IIPUHOCKJIO IoMY 3a/10-
BOJIEHHSsI, 00 BiH Mir 1ie TiepeadauynTu. Tak caMo ioro Jisikaja IeBHa IMOBediHKa IO,
siKa Oyna HemepembOadyBaHa i He BiINoBigaja Oro BU3HAUYEHUM puTyajiaM. bynb-ske
BIIXMJIEHHS BUKJIMKAJIO B HHOTO MaHiKy.*

Komanga BuyeHux 3 yHiBepcurteTy JlfopraiiM Tig 4Yac OJHOTO E€KCIIEpUMEHTY
MiAIILIAa 10 BUCHOBKY, 110 OCOOU 3 ayTM3MOM CXWJIbHi 10 00pa3HOro MUCJECHHS, IPOTe
TaKOX MUCIATH i BepbaibHo.*' MicoM € BBaxaTH, 10 OCOOU 3 ayTU3MOM BOJIOIIIOTH
dotorpadiuHoO TamM’ITTIO, TOMY 1110 BOHH AyMAIOTh HE TiJIbKU B KAPTUHKaX",

BaxxmBoio YMHHMKOM B IHKJIIO3il OiTE€ 3 ayTM3MOM € “TOYHE 3HAHHS NPUYMHU
HiOMTO HE3PO3YMIJIOI IMTOBEAIHKM”, @ TAKOXK 000B’SI3KOBOIO € “IIPOCBITHMIIEKA poboTa”*
3 JIOBKOJUIIHIMM OCO0aMH, € 0araTo TO3WTWBHUX MPUKIIAIIB 1IbOTO. [0 CHMIBHUX
CTOPIH JIiTeli 3 ayTU3MOM HaJlexXaTh pO3IIMPEHHS Aiana3oHy IXHbOI yBaru, NiaABUILICHUMA
piBeHb yBaru 10 JeTajieil Ta KpeaTUBHICTh y AETadbHOMY BiITBOPEHHI MOOAYEHOTO.
KomyHikailisi, colliajibHa B3a€EMOZisl ISl iT€ 3 ayTU3MOM € BaXKOIO, i TUM Oijibliie
LIHHOIO.

Sxio iHKITI03is1 03HAaYae “KOMYHIiKallilo”, a He MicIle Y1 CTaH, TO ii BKJIaa B PO3BU-
TOK COIliaJIbHOI1 B3a€EMO/Iil TUM OiJIbIle BaxXIUBUIA. [HKTI03is1 € HE YUMOCH CTATUYHUM,
a IMHAMiYHUM TpoliecoM. Bil yoro 3anexuThb, IKUii IUISIX pO3BUBATUME 1151 AMHaMiKa?
MoxHa crnuTaTtv, Opo IO BaXXJIMBO KOMYHiKyBaTu? fIK MU IMOBUHHI KOMYHiKyBaTu

’ Zimpel, ‘Inklusion mit Riickzugsmaoglichkeiten — Schwierigkeiten und Chancen schulischer Inklusion bei
Autismus, 15.

* Cf. Ibid.

1 Zimpel, 16.

4 David Williams, Dermont Bowler and Christopher Jarrold, ‘Inner speech is used to mediate short-term
memory, but not planning, among intellectually high-functioning adults with autism spectrum disorder’, in
Development and Psychopathology 24, no.1, (2012): 225-239, doi: 10.1017/50954579411000794.

“2 Temple Grandin and Richard Panek, The Autistic Brain. Exploring the Strength of a Different Kind of Mind
(United Kingdom: Rider books, 2014), 134-142.

# Zimpel, 16.
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HaIlll BiIMiHHOCTI, III00M BOHM OYyJIM IJIs HAC ITOCKMJIBHUM TsarapeM? IHKITI03is1 mae mep-
CMEKTUBY i BiIKPUTiCTh. PiBHICTh a00 OJHAKOBICTb Ta BiIMiHHICTb, SIKY MU HOCHUMO B
co0i, He MOBUHHI 3aKiHUYyBaTUCS CAMOTHICTIO IMMOMIiX O0aratbma, ajie OymyBaTH ColliaibHy
B3a€EMOJIIIO Ta CHiJIbHOTY.
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